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Every nation looks up lo her education industry for the transmission or transfer of" ideas for growth and 
development. The primary education level accepts to start off the training of the immature, 
inexperienced, playful, unambitious but highly sensitive and inquisitive infact child in rudimentaries on 
the why. what, how and when of building the nation. Studies have shown that the infant child learns all 
these better through play in songs, group work, rhymes, recitations and so on. The play method could 
help learners at this stage to code properly knowledge gained in class work. And how well these are 
coded in his brain would greatly determine their availability for use when he is made ready to build. 

introduction 
A nation plans her education for some purpose and must not joke with it because there in lies her package for 

development. And in this it is believed that all the members must share, internalize and appropriate the vision. These 
goals of education is structured into a curriculum of subjects and courses lo be offered in the education system. Every 
nation has some identified knowledge (cognitive) attitudes and social values (affective) and skills (psychomolor) for her 
youths purposely to achieve certain national goals. In most Nigerian classrooms we often reject the affective which 
has equal weight and importance with cognitive and psychomotor sk i l ls  in achieving (he broad goals (Marshall. 1984). 

Eleazu (1977) explains nation - building as the process of politically socializing the people into accepting 
values and becoming good citizens of the political order, and making the citizens feet (hey have a stake in the 
community worth fighting for. !f nation building starts with  political socialization of pupils in the elementary 
school then one may have to agree with Piaget (1970) that play is the best natural strategy lo make a pupil gain 
maximally in affective, cognitive, and psychomotor values which are ail important to nation building. 

The main and common feature of any teaching/learning strategy is play. There is hardly an affective method, 
strategy or technique that can strictly exclude play. Play is the requisite under the natural law of affective strategies. Play 
is particularly relevant to the primary education system. 

Play And Values In Primary Education 
It is from the primary education level that foundations of ideas for national growth and development are 

expected to be solidly laid. They young child at the point of entry to this level is very immature, inexperienced and 
unambitious. All that matters to the infant is play. And in most cases his plays though not coordinated are not insensible 
as adults most limes want to believe (Tindall, 1990). They are actually born out of activities they have seen adults 
perform (Marshall, !984). This is why it may be true that children see everything including the adult world as plays that are 
staged in a theatre (Marshall, 1984). It may be true then, that it is through play they could besl understand or give 
meanings lo what adults are doing or trying lo make them (children) do (Akinpelu, 1990). 

Akinpelu (1990) opined that one can hardly fault the psychology and pedagogy of play as nature's gift for the 
child to easily imagine, observe, sense and gradually appropriate adult values when Quitilian recommended: 

Let his (i. e. the child's) first instruction be in the form of play: let the pupil be asked 
questions and praised for his answers; let him never rejoice in ignorance of anything. 
Sometimes when he is unwilling to learn, let another he taught of whom he may be 
jealous; let him compete sometimes with others and quite often think himself 
victorious; let h im also be spurred on by rewards which at that age are eagerly sought 
after (p39). 
    

For play to serve its purpose very well it must be rewarding to the extent that others would readily want 
to participate. And it is meant to build character, that is positive self concepts. To engage in play is making attempt 
to explore learning and so be not ignorant. 

Play is important to everyone's live, particularly that of a child (Piaget, 1973). "AH work and no play 
makes Jack a dull boy" is true to a large extent, but the concept of play has developed beyond understanding il just 
as a means of relieving boredom, it is now seen equally as an important element of learning. Almost every subject 
has a potential play angle, and there are considerable educational values in this. 

Illicit (1950) elaborates on Frobels meaning of play: 
For Frobel, play is not merely a means of distraction, it is the most important phase 
in the spontaneous development of the child, because it allows him to exercise 
harmoniously all his physical, emotional and intellectual qualities, Play combines 
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attention with relaxation, purpose with independence, and rule with freedom. Play is for 
the child as ethical as devotion to his work is for the adult (P. 290). 

Hitch (1990), says play is of course part of the basis for the child's first experience of life. It widens his 
horizons, enables him to come into contact with other children and material things. As a more physical influence, 
it fosters a healthy growth of the body. It also develops the character and, together with experience is an important 
clement in modifying the child's behaviour. In play he has to learn to be tolerant, to share, to care, to cooperate, 
to strive to win and to take courage in defeat knowing that there will be other opportunities. Cooperative and 
competitive mood and group or team spirit are learnt in play. Play contributes to the understanding of other 
subjects, games and puzzles. For instance plays are helpful in the study of mathematics, the sciences and 
particularly social studies (Awoniyi, 1979; Marshall, 1984; Carin ct al, 1995). 

Piaget (1973), suggests that the cathartic nature of play provides the child with a unique individual 
experience and language to express his subjective feelings, so laying the foundations of normal healthy emotional 
development. 

Marshall (1984), believed that the basic need of human beings is for the instincts to be satisfied; 
tension results if these needs are not met. It was suggested that in play children need to go on repeating their 
play activities until they are able to accept and incorporate a particular experience or experiences. The-child uses 
play as a means to release tensions by relieving experiences in the imagination. 

Anderson (1987) compiled a report on observations of a group of school children with above average 
intelligence, but who were in some cases considered "difficult". The report is careful to stress that several different 
kinds of play may be going on at the same time, but that there does seem to be a forward progression in play. One 
stage follows another. It is important for teachers to realize that there are these different stages of play and to 
provide appropriate materials and opportunities for each successful change. 

Anderson (1987), calls play "nature's" means of individual education. Play is indeed a child's work and 
the means whereby he grows and develops. Play as work may be a difficult concept for some adults to accept. 
This probably agrees with Quintilian's opinion of play in classroom instruction. This does not mean that play is 
unenjoyable, as even when actually accompanied by obvious mirth and enjoyment, it is highly priced by the 
player. 

Whatever the observations and theories put forward by psychologists and researchers over the past 
centuries, all researchers have recognized and stressed the importance of play to children of all abilities, 
intelligence and cultures. Anderson (1987) considers that even children with above average intelligence are likely 
to conform to their chronological age in play. He also warns of the problems for children living in high-rise Hats 
who spend many hours passively watching television, and are denied the time and space of free spontaneous play 
which is essential to a child's development. 

Forms Of Flay 
Play is rich in diversity and can take many forms. Often one type will overlap with another. Play can be quiet-or 
noisy and rough. Play can be exploratory or problem solving, may involve one player or several. Play can be 
creative and imaginative for children of all ages. But with variety of 

play, the child will develop particular skills. Bryne (1979) gave an example that creative “pretend" play 
enables the young child to develop thought, language and menial ability. Tindall et al (1990) concluded (hi 
each type of play should at some stage form a part of every child's play opportunities according to his mood, 
environment and ability. The types of play may be summarized as follows: 
1. exploratory 
2. energetic 
3. skillful 
4. social 
5. creative 
().    problem solving 
7.   hobbies and various leisure. 

Stages Of Play 
Just as the types of play may overlap to some extent so too may the stages of play. These are 

related to the child's age, development and ability and may incorporate one or more types of play. Three 
stages of play many be identified (Weller, 1990). 



Solitary Play 
Babies and very young children about the age of eighteen months to two years play very much 

of the time alone. They like to have their mother nearby, but are otherwise unconcerned with other adults 
or children. The child shows intense interest for very short spans of time but uses a surprising variety of 
activity as he feels, tastes, piles up and pulls down the play materials provided. Repetitions becomes 
important. All mothers will be familiar with the "throwing teddy out" game which is a playful exchange 
between adult and child when the child does it again and again. 

Parallel Flay 
In this nest stage the child enjoys playing along side other children with whom he will interact very 

briefly, perhaps to show something, but basically it continues to play quite independently. 

Social Play 
A year or so later between the ages of three and four the child begins to play with others, usually 

in pairs or small groups of three or four. The child is learning to share and join in group activities. 
As the child grows older he uses all stages of play but in a more mature form. Repetition becomes 

less important and interaction occurs with bigger groups. At the social play stage the teacher could make the 
child learn a concept by involving him in solitary, parallel or social play. But in the first two stages the 
teacher must provide appropriate materials to play with. 

Children can play without the use of toys or materials or even the active interest of an adult at the 
social stage {Tindall, 1980). Many observations have been documented of children playing in streets, 
lawns, open spaces, creating their own games often with a quite complex set of rules and structures 
(Marshall 1984). Many records of authors have shown great perception and insight into the ways and play of 
children, not only from varying period of history but also from differing family backgrounds and cultures. 
Their experiences clearly show the need for children to play whatever their circumstances in order that they 
can come to terms with their apprehensions, understand and accept the adult world, which had been 
planned for them in the school curricula. 

Pupils start to take certain aspects of play as institutionalized crime, which They must necessarily 
indulge in and each time they get a knock on their head they feel bad and nurse hatred for their teacher 
again and again. An example is when they run around to see what their males are doing in their class 
work, it is only normal for each one to see how the others are combining, taking away, classifying, 
arranging or substituting lo solve a problem. It is bad for the teacher to ask them not to do that and to take 
it against them that they are cheating. He goes on like that to help them to concretize cheating as a 
concept and something everybody does whereas this would not be the case as far as classroom work is 
concerned if it is well coordinated rather than disallowed. Therefore it may be necessary through local 
seminars to start training primary school teachers in Nigeria about the relevance and applications 
of play to their teachings. With time they could develop professional competencies individually in 
(he act of using play as a teaching strategy. 

Conclusion 
Plays should be considered as part of every child's natural inheritance and fundamental to the 

child's emotional, social and mental development. For young children play is work, through play a 
child learns skills for living as well as learning to get on with others. 

Play helps in experiencing and repeating real life situations in fantasies expressed in songs, 
rhymes, recitations, etc. make believe and learning packages such as toys, stories etc. 

Play aids adaptation into situations and circumstances which otherwise would have put one in 
sulky emotions and psychological tensions. Therefore, play is a way of effective communication to 
oneselfs and others' learning needs for social adjustment which is required for nation building and 
how well these communications in play are coded in the brain would greatly determine how easily 
and readily they could be recalled or made available for use when such past learning’s or experiences 
are necessarily required for use in nation building. 

 



References 
Akinpclu, ,1. A. (1991).  An Introduction lo Philosophy of Education.  London: Macmiilan 

Education p. 39. 

Anderson, .1. R. (1987). Skill Acquisition: Compilation of Weak Method Problem Solutions. 
Psychological Review 94 pp 192-210. 

 

Awoniyi, 1'. (1979). Principles and Practice oj Education. London, llodder and Stougton Educational 
Ltd. 

Bryne, II.  J. (1979). The Teacher and His Pupils. Oxford: University Press. 

Carin, A. A. and Sund, R, B. (1995). Teaching Science Through Discovery. Columbus, Ohio: Charles E. 
Merrill Publishing Co. 

Illich, R. (1950). History of Educational Though!. New York: America Book Co. P 290. 

Marshall, S. T. (1950). Education Psychology For The Teacher In Africa. London: Edward Arnold 
Publishers Ltd. 

Piaget, .1 (1973). Piaget Takes a Teacher's Look with Eleanor Duckworth. Learning 2(2) 22-Wcller, B. F. 

(1990). Helping Sick Children Play- London: Baillicre Tindall Publications. 

23. 





 
 



 
 


